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Preface 

“Service-learning has in the last few years become a less homogeneous 

effort. But at the same time, service-learning has become more richly 

connected, as we have built new, more numerous links between ourselves 

and the world around us. We are at once more complex and more connected 

than ever before.” 
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No Longer a Movement: The Emergence of Service-Learning 
Gary Daynes and Heather Weaver 

Introduction 

As an introduction to the Sixth Annual Continuums of Service Conference—Service-

Learning in Challenging Times: Crossroads and Contexts—the essay that follows is modest at best. 

It does not go day-by-day through the conference, summarizing the sessions or reporting the 

attendance.  Its writing is not skillful enough—our memories are not strong enough—to recall in 

words the spirit of the conference, to evoke the grace of Swil Kanim’s stories, or the beauty of the 

tapestry that emerged from the actual weaving together of our experiences. 

But a modest introduction can be a good thing, for at least it does not stand in the way of 

the central business of a publication like this one. Conference proceedings ought to do two 

things: encapsulate the most important themes of a conference, and, by so doing, remind readers 

why they attended, what they learned, and how they have changed since. The papers that follow 

this one do just that. They describe important innovations that will serve service-learning 

practitioners well. They represent the work of exemplary institutions. And they make public the 

thinking that will stand service-learning and civic engagement in good stead in the years to come. 

The authors have been gracious enough to expand their conference presentations into full-scale 

papers; for this, and for their participation, we, as editors, are grateful. 

Service-Learning at the Crossroads 

When the conference organizing team began working in September 2002, we shared a 

sense of uncertainty about service-learning, uncertainty that is visible in the hand-wringing title 
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of the conference. Only a year had passed since September 11th. The economy had entered a 

slump that reduced education and nonprofit budgets, reoriented spending priorities, and 

brought suffering to millions of people. American civic life seemed schizophrenic, unprecedented 

acts of good stood side by side with cynicism, fear, and withdrawal. And that schizophrenia made 

service-learning seem alternately like the salvation for public life, or, in some eyes, a distraction 

from the real work of rooting out evil wherever it stood. 

All of these crises taken together made it obvious that service-learning stood at a 

crossroads, where practitioners faced uncomfortable, unavoidable options. For some the options 

were survival or dissolution; for others the options were more political—quiescence or activism. 

(Sometimes the options came together—quiescence and survival or activism and dissolution.) 

We asked people submitting proposals for the conference to address the crossroads explicitly, to 

state how their work described and responded to the challenges of our times, and how others 

might learn from that response. 

The papers represented here (and the dozens of other presentations at the conference) 

show the resourcefulness of the responses. But they (and the conditions that inspired them) also 

show something about the field. For years service-learning practitioners have considered 

themselves part of a movement. But in spite of the moral certainty and rhetorical zing and sense 

of common purpose that comes from proclaiming otherwise, service-learning is not a movement, 

at least not any more. The responses to the challenges of our time make it clear that service-

learning lacks common definitions, a common direction, common institutions, common leaders, 

and common goals—all necessary aspects of a movement. But these years of effort have given 

service-learning a set of relationships between people who have come to rely on each other for 
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mutual support. These relationships are the basis of a remarkable structure, one that has 

weathered many of the crises of the past years and come out relatively healthy. 

That structure has been best described by people, like Steven Johnson, who study the ways 

that complex, adaptive, leaderless systems, like ant colonies and the internet, have come to be. In 

Emergence: The Connected Lives of Ants, Brains, Cities, and Software (2002), Johnson argues that 

some of the world’s most complex organizations—cities, ant colonies, the world wide web—have 

“emerged” out of the uncoordinated work of millions of individuals. Ants, for example, build 

elaborate systems of tunnels, travel long distances, and feed each other without any centralized 

direction. Instead of taking orders from one being (the queen), ants respond to the signals given 

by other ants near them, in a way that produces a wide variety of activities that, when taken 

together, mean stability for the whole community. Think of the last time you stumbled through 

an ant hill. Some ants swarmed up your leg, biting to warn you off. Others, upon sensing an 

attack, began to dig new tunnels. Others still ensured that the egg-laying ant (she is in no way a 

real queen, at least in the human sense) would be spirited off to safety. 

Or, consider the way that links lead browsers across the internet. The internet is home to 

billions of web pages, nearly all built in ignorance of each other. To see evidence of this fact, do a 

web search under the name of any reasonably famous person and see how many pages describe 

that person without taking account of all the other pages doing the same thing. But the fact that a 

search engine can give you access to all of the pages referring to the same topic means two things: 

first, you can make your own personal order out of the disorder of the internet if you are willing 

to make the connections. And second, as you make those connections, you send signals to other 

people, who, by following your connections, can make meaning for themselves. 
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The way that service-learning practitioners responded to the challenges of the past few 

years suggests that service-learning is a system much like an ant colony or the internet. In the face 

of funding cuts and political crises (the equivalent of someone kicking the top off an ant colony), 

some of us went on the offensive, others burrowed in, and others still decamped for other homes. 

As a result, service-learning has in the last few years become a less homogeneous effort. But at the 

same time, service-learning has become more richly connected, as we have built new, more 

numerous links between ourselves and the world around us. We are at once more complex and 

more connected than ever before. 

In saying that service-learning is a system like an ant colony, we do not mean to imply 

that we ought to have an on-going set of skirmishes about whether “system” or “movement” is 

the right word to describe service-learning. Nor do we mean to suggest that people who have 

tried to build a movement have been misguided. We do mean to imply, though, that the civic, 

political, and academic landscapes are different now than they were even a decade ago, and that 

those differences suggest the need for a flexible way to think and act, one that takes into account 

local conditions and beliefs, that is, in short, more like the internet than a parade. 

If this is an accurate picture of the current nature of service-learning, then events like 

Continuums of Service are more important than ever before, for they support the increasing 

complexity of our work, and multiply the links between us. The papers included in this volume 

are evidence of both of those facts. Some suggest ways to link ourselves together—by 

departments, in Creating Engaged Departments; by campuses, as in Service-Learning and Social 

Justice; by partnerships, as How to be an Effective Community Partner suggests; and by sharing 

information across communities in accord with the guidance in How Does Assessment Contribute 
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to Sustainable Community-Campus Partnerships? Others testify to how richly varied service-

learning is—shaped by the generational and political divides laid out in Apathy and Activism, the 

range of personal beliefs and stories that underpin An Interview with Bill Grace and Tapping 

Personal Stories to Sustain the Service-Learning Movement, and the widely different definitions of 

civic engagement presented in Do We Teach Civic Engagement Through Service-Learning? 

There may be a time again when service-learning looks more like a movement, when our 

practices become more similar, our funding more regular, our leadership more centralized, our 

impact more directed. But between now and whenever that time comes we should take our 

variety, our differences, our disputes, and the connections that link us as signs that our work is 

moving—not ahead, but in all of the directions and in all of the ways that make the world we live 

in the confounding, difficult, complex, beautiful place that it is. 

  

Gary Daynes is the Associate Director of Freshman Academy, a learning communities initiative 
at Brigham Young University. His work focuses on the history of civic engagement. 

Heather Weaver is the Education Specialist for Washington Campus Compact, where she 
oversees the Dialogue for Democracy project and coordinates the Skagit Washington Reading 
Corps. 
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Chapter 1 
 

“The future of the world depends on the message education sends out about 

the good life. The Academy needs to shape a different definition of a good 

life—one not dependent upon training or career development. One 

dependent instead on the nobleness of the human person.” 
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An Interview with Bill Grace 
Heather Weaver 

• You speak of two essential duties of leadership: to tell the truth; and to point toward hope. Could 
you elaborate on the relationship you see between truth and hope? 

Cornel West urges us to speak the truth in love to power. It is not enough simply to speak 

the truth, because if those in power are not within earshot, the spoken truth will not shift 

anything in society. And it is not enough simply to speak the truth to power. This is because 

arrogance and cynicism are power-clenching, and averse to the truth. 

To tell the truth in this way means that we must approach those in power with a spirit of 

love, in order to help them to consider change. We must be loving in our truth-telling. As an 

example, think of Nelson Mandela and South Africa’s Truth and Reconciliation Commission. 

But we must not let the spirit of love preclude the truth-telling. Where there is love 

without truth, you simply have everyone praising the emperor for his new clothes. 

Although change can be wrought by the powerful, change generally makes the powerful 

nervous. Those who have told the truth often then must wait and watch for change. As they wait, 

they are in danger of growing apathetic. This is where hope becomes important. Hope looks 

unwaveringly at truth. Hope takes a stand in the midst of shadows. And hope remains standing. 

• Many might understand a discussion of power to be a discussion of leadership. How do you 
distinguish the practice of leadership from the practice of power? 

The general components of every institution we’ve ever imagined (whether steel company 

or steelworkers union, for example) are: mission, power, structure, and resources. When one 
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institution confronts another, when there is conflict between institutions, it inevitably occurs on 

the level of power. 

In conflict, power confronts power: 

 Mission Mission 

 Power  Power 

 Structure  Structure 

 Resources Resources 

With ethical leadership, we have the opportunity to bring the conversation to the level of 

mission: 

 Mission  Mission 

 Power Power 

 Structure  Structure 

 Resources Resources 

Leadership transcends power in its ability to conceive of a mission. In its ability to 

criticize. And in its ability to imagine. 

• Ethical leadership, then, takes a view that is both critical and generative—critical in the truth it 
tells, and generative in the hope it fosters. How does this view inform the work of ethical 
leadership, what you describe as social change for the common good? 

The art of leadership is to bring about social change. A better tomorrow. Working toward 

the beloved community. Leadership must create new visions for bringing us together. I think of 

Mandela’s inaugural address, in which he vowed that South Africa will be a country for all. 

The Framers of the United States’ constitution, in love with this democracy, knew how 

tenuous this young, promising democracy was. But they didn’t mean “all” in saying, “all men are 

created equal.” And we don’t mean “all” today in saying, “liberty and justice for all.” If we only 

meant it in our heart of hearts. 
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Picture a group of people gathered around a campfire. Not all are welcomed into the 

circle: gays and lesbians, migrant farm workers, the mentally disabled, Vietnam veterans….  

But the day is coming. America has the chance to be the first place on the planet where 

“all” finally means all. 

Until that day, we must have an added measure of mercy and compassion for those who 

suffer on our watch. The work of every citizen today is mercy and compassion. 

This brings us to service. Service is an act commonly represented with two hands joining. 

The conventional view of service is that a person with the upper hand, perhaps motivated by a 

desire to let go of guilt related to their privilege, takes time to help someone less fortunate. This is 

a “hand-down” vision of service. 

This is not necessarily a bad conception of service, but it is not as powerful as the view 

that sees service as an act of mutuality, a level exchange, a meeting of sister and brother. This is a 

“hand-in-hand” vision of service. 

There is even a further way to understand service. One where you sit at the feet of the 

poor, where your hands are at their feet. This is service in the rabbinical sense. A vision for 

service-learning. 

If you want to know what is broken in the community, ask the poor, because they can’t 

afford to purchase buffers against the brokenness. They understand the brokenness. They have 

this wisdom. 

Service-learning allows us to develop the mercy and compassion necessary to spark action 

for change. 
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• In developing this conception of leadership, you are invoking a very holistic understanding of 
society—one where, as you put it, “all” means all. Your understanding of the world—with its 
focus on the idea of global citizenship—bears a similar holism. Global citizenship is, of course, a 
feature of common parlance today. Yet, even as we bandy the term about, we seem to be lacking a 
substantive understanding of what constitutes global citizenship. Could you close by sharing some 
thoughts on how we might develop such an understanding? 

Higher education will play an important role in fostering global citizenship. It will begin 

with the leaders of universities asking: What is the duty of a moral Academy? What is the purpose 

of higher education? 

If leaders in higher education get trapped in management, they will be focused on things 

like the university’s facilities, alumni, and athletics. This is now the case. The Academy is 

currently lost in self-preservation, existing in a leadership vacuum. 

The ultimate question of a moral Academy concerns selves for others. I think of Meredith 

Wilson, who says: The university is a place where tomorrow is made. Higher education needs to be 

asking: What tomorrow does the globe need? 

If we are to have a peaceful tomorrow, we need a just tomorrow. National security no 

longer exists. The best hope for security we have is to make our enemies our friends. Hence, we 

should focus particularly on the least fortunate and the most vulnerable. 

If we are to have a just tomorrow, we need to change our understanding of what makes 

up a good life. The future of the world depends on the message education sends out about the 

good life. The Academy needs to shape a different definition of a good life—one not dependent 

upon training or career development. One dependent instead on the nobleness of the human 

person. Victor Frankl said that what kept him alive in the concentration camp was not hoarding 

crumbs. What kept him alive was breaking his bread and sharing it with another person. Meaning 

kept him alive. 
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Lincoln spoke of the better angels of ourselves. If America were its most noble self today, 

then we might not be waging preemptive war or maximizing corporate profits. Citizenship—

whether individual, institutional, national, or global—calls upon us to be true to our deepest, 

noblest selves. 

  

Bill Grace is the founder and executive director of the Center for Ethical Leadership, a Seattle-
based nonprofit organization that promotes leadership development and collaborative problem-
solving. 
 
Heather Weaver is the education specialist for Washington Campus Compact, where she 
oversees the Dialogue for Democracy project and coordinates the Skagit Washington Reading 
Corps. 
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Chapter 2 

“The term ‘apathy’ is a convenient label used by administrators, faculty 

members, the general public, and even student leaders because it relieves 

people of the responsibility for altering their own efforts. If students’ 

inaction is due to some intrinsic character flaw, ‘then there is nothing I can 

do about it.’  
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Apathy and Activism: Student Action for Change 
Dick Cone and Nick Longo 

In this interactive session, students discussed Campus Compact's Raise Your Voice 

campaign and the emerging work of college students to address issues of apathy and activism. 

Student panelists described their efforts to better understand and promote the role of student 

voice and greater student engagement in civic activities both on and off campus. The panel 

offered a framework for examining the incentives and disincentives for engagement on campus. 

The panel included: 

Kevin Davis, student Linh Quach, student 
Montana State University-Billings University of San Diego 
 
Emily Yee, student Nick Longo, Director 
University of California San Diego Raise Your Voice: Student Action For  
 Change 

 
Dick Cone, Moderator 

Background 

In the fall of 2002, Campus Compact, a national coalition of over 900 college and 

university presidents promoting the civic purposes of higher education, with support from The 

Pew Charitable Trusts, launched the Raise Your Voice campaign. The purpose of the campaign 

has been to increase college student participation in public life. The campaign is a student-led 

initiative to encourage students to take action—ranging from volunteering to voting and 

beyond—to create change. 
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Over the first year of Raise Your Voice, the campaign has involved over 100,000 college 

students with student leadership teams in 14 states who have led public dialogues, conducted 

campus-community mapping, and written public issue statements. The Raise Your Voice 

campaign has given the Compact a national student infrastructure, with student leadership teams 

on over 200 campuses in 15 states providing opportunities for students to develop civic habits 

and become more involved in the public issues that matter most to them. 

Accomplishments 

In the first year Raise Your Voice campaign student leaders have engaged over 300 

campuses and 100,000 students in civic acts and public problem solving and have gained 

recognition of the important contribution college students make to our democracy. 

Raise Your Voice is a direct result of, and has been informed by, a national dialogue at the 

Wingspread Conference Center in Racine, Wisconsin in March 2001 when Campus Compact 

convened a group of 33 students, faculty, and foundation staff from The Pew Charitable Trusts, 

the Surdna Foundation, the Carnegie Corporation and the Corporations for National and 

Community Service for a conversation on the civic experiences of these students. As a result of 

this conference, Sarah Long, one of the student participants wrote and we published The New 

Student Politics. 

In addition, on September 20–22, 2002, the Compact convened the first ever National 

Student Summit at the Wingspread Conference Center. At the National Student Summit we 

brought together 23 national student organizations representing a cross section of ideological and 

methodological approaches to civic engagement along with student leaders from the 

organizations to discuss ways these constituencies might collaborate, build relationships, and get 
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feedback on our plans for our college student civic engagement campaign. Groups in attendance 

included groups as diverse as Campus Outreach Opportunities League, College Democrats of 

America, College Republicans National Committee, Feminist Majority, National Association for 

the Advancement of Colored People, National Council of La Raza, National Student Campaign 

Against Hunger and Homelessness, Oxfam America, Rock the Vote, Student Environmental 

Action Coalition, and United Students Against Sweatshops Votes for Students. Together these 

groups represent over 6,000 local chapters. 

Presidents’ Day week events on more than 250 college and university campuses helped 

launch the Raise Your Voice campaign with public forums and dialogues, guest speakers, meetings 

with political leaders, rallies, and voter registration drives. 

During the first months of the campaign, students met with three governors, four 

lieutenant governors, and with state legislators in six states. Raise Your Voice media coverage in 

over 60 press stories around the country, including USA Today, CNN, CSPAN, the Boston Globe, 

among others. A substantial component of these efforts have been student-led voter registration 

on campuses in 19 states, including statewide efforts in Oklahoma and Montana where each 

campus in the state participated in voter registration efforts during our Week of Action in 

February. In addition, resolutions were offered in support of student civic engagement in three 

states (Oklahoma, Massachusetts, and Texas). 

Behind the Accomplishments 

Students on the panel at the Continuums of Service conference presentation provided 

critical background information that made the above achievements even more noteworthy. 
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Comments from student leaders served to remind conference participants of the reasons that 

college and university presidents promoted this civic initiative. 

Students described an atmosphere on campus that is anything but fertile territory for 

engaging students in civic activity. The common adjective used not only by administrators and 

faculty but students themselves is the term “apathetic.” Students involved in the Raise Your Voice 

campaign have found multiple reasons for non-involvement: 

• The truly non-engaged: The so-called surfer dudes and party animals who see college as an 

opportunity to live life to the fullest with little concern for others. 

• The poorly informed: Many students come to college with little knowledge base and poor 

habits of acquiring information. According to their peers, these students tend not to read 

newspapers or watch television news. Their home life and their high school education 

failed to promote these behaviors. 

• The unaware: Many students are unaware that there are things they can do to make their 

voices heard. Many clearly do not trust that they have a civic voice or that anyone cares 

what they have to say. Student leaders often have a sophisticated understanding of civic 

skills ranging from organizing to letter writing and on to protesting. They seem to have 

acquired this understanding from home or from informal networks in high school or 

college. One reported that she just acquired the skills as she needed to use them. They do 

not appear to be taught as a part of formal civic education. 

• The disconnected: Many students, especially freshmen and transfer students seem 

inundated with information as they enter college, especially when the institution is very 

large, complex and somewhat impersonal.  
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• The commuter: Many students have little connection to the campus as they commute back 

and forth to campus, coming only on those days and at those times when they need to be 

there. With increasing capacity to do research on home computers, there is less need to 

get to campuses to use the resources there. 

• The overwhelmed: Students report hearing of so many competing groups and agendas that 

they are almost paralyzed feeling like there are so many worthwhile efforts but they have 

so little time. Students, in general, live highly fragmented lives. 

• The over-extended: Students today relate that their schedules are jam packed with classes, 

studies, work, social activities, sports, and religious activities. This leaves them very 

limited time to participate in causes. Many immigrant students continue to assume 

responsibility for caring for family members, especially in families where the student is 

the broker between the society and a non-English speaking family. 

• The invisibly involved: A large number of students may be very involved but because their 

involvement is not done through campus programs, the students appear to be apathetic. 

Students may be involved in activities thorough churches, the scouting movement, 

environmental groups like PIRG, in local politics, or though neighborhood associations 

and take no interest in campus activities. 

• The career-focused: Many students accept the fact that college is largely a ticket to a career. 

It is a clear message of our society; a message that is given early and often to students. Few 

see college as preparation for our democratic society. Everyone understands its 

importance in terms of preparation for a capitalist economy. This results in a primary 
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focus on class work. Seldom do students report that academic work is clearly connected to 

meaningful civic education except for an occasional reference to service-learning courses. 

• The politically disenfranchised: It is clear that many if not most of today’s students are 

deeply skeptical of traditional politics or initiatives that suggest that political participation 

can be productive. Students describe politics as “impersonal,” “disconnected,” “canned,” 

“moneyed.” 

• The privileged: Many students appear unaware of their own privileged status and the need 

to better understand other cultures and classes if they are to be effective citizens in a 

diverse society. Many students feel that the primary contribution of community service 

has been to help them understand their role and status in society relative to more 

disenfranchised groups. 

One thing is clear: a term like “apathy” does not have much explanatory power, nor does 

it suggest avenues for action. The term “apathy” is a convenient label used by administrators, 

faculty members, the general public, and even student leaders because it relieves people of the 

responsibility for altering their own efforts. If students’ inaction is due to some intrinsic character 

flaw, “then there is nothing I can do about it.” 

In the face of apparent apathy, students working on the Raise Your Voice campaign have 

found campuses with a mixed record of support for the engagement of students. Many campuses, 

especially those in urban settings, have ample opportunities for students to become involved in 

community service. Whether through academically-based service-learning efforts, campus 

volunteer offices or student-initiated service programs, large numbers of students are giving of 

their time and talents in local communities. 
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Campus support for political activism is another story. While those working on the 

campaign have found widespread and enthusiastic support for the student-led dialogues that are 

a critical part of the Raise Your Voice campaign, students report general resistance on campus to 

high visibility political activities that might draw public attention to the institution. Typically, 

college administrators and the vast majority of faculty and staff members are, in the eyes of 

students, political eunuchs, so set on being perceived as “objective” that they fail to serve as role 

models to unengaged students. 

Beyond the general level of support, many are questioning how effective higher education 

institutions are in providing the essential support for the development of engaged graduates. In 

California, the campaign has focused on seven areas where we believe colleges and universities 

might engage in self-assessment to ascertain the extent to which the institution is promoting 

engaged students: 

• Curriculum: Students will often say that they do not feel ready for an opinion on critical 

issues because they do not know enough or understand the issues. Are students 

knowledgeable about the big issues of the day? If not, why not? If so, why are many 

students so reluctant to take a stand and feel like a stand requires full understanding of an 

issue? 

• Skills and basic knowledge of civic tools: If you ask most Americans to describe civic action, 

the list will often start and end with voting. What are other skills and basic understanding 

that the would-be citizen should have to be successful in efforts to help shape public life? 

Are these skills and understandings being promoted on campus? Should they be? 
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• Attitude: Taking a stand requires self-confidence, passion, and optimism that change can 

be wrought. What other traits characterize the work of the truly engaged citizen? Can a 

campus nurture these traits? Should they be nurtured or is the job of the campus to teach 

knowledge and skills and leave values to the family and the church? 

• Entitlement: Sometimes students feel that change is not a desirable act in that the current 

system works in their favor. Many of the political causes of the day from 

environmentalism to pro-labor movements suggest that materialistic desires of our 

culture might need be curtailed. Many students see a healthy paycheck and life’s goodies 

as the reward for their efforts in school. Are students challenged to examine the extent to 

which they are privileged and how their privilege impinges on others? How are we 

addressing the confrontation between actions for the public good versus actions that 

service only our own private interests? Does the institution include courses or programs 

designed to address students’ feelings of entitlement? 

• Opportunity: Apathy assumes that one has the opportunity for engagement. What are the 

forces that compete for students’ time and attention and distract from a focus on larger 

issues in our society and in the world? What opportunities exist for students to openly 

discuss the issues of the day? What avenues exist for student action? 

• Role Modeling: We know that role models heavily influence civic participation. Who 

serves as role models and mentors helping students to become civically involved? What 

are some of the issues facing faculty and staff members who may be politically active but 

reluctant to model engagement? Can faculty and staff members model political 

engagement without unduly influencing impressionable students with a specific set of 
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political beliefs? Are students aware of the civic actions of educators or do they assume 

that academic objectivity rules out passionate engagement? 

• Community: Listening to change agents, one is often struck with the role of a community 

in both inspiring leadership and acting as a source of strength and renewal for sustaining 

leadership. What role does the campus community play in inspiring and sustaining 

advocacy by young people and what to what degree does the campus community restrain 

and impinge upon active citizenship? 

In the face of the perceived apathy of peers, the apparent apolitical bearing of faculty and 

staff members and the near absence of a clear plan on the part of higher education institutions for 

tackling the issue of disengaged students, the Raise Your Voice campaign has witnessed some 

incredibly resourceful and talented student leaders. Today’s student leaders are eager, committed, 

sophisticated, and experienced. They know how to get things done and how to mobilize others. 

If there is one thing that might be criticized about these leaders is that they are often 

drawn to create new agendas, new initiatives, new groups on campus without a clear focus on 

collaboration, leadership development and the institutionalization of their work. This desire to 

create leads to a plethora of groups (as many as 300–500 on some campuses), competition for 

members, duplication of efforts, and instability over time. Student leaders in the Raise Your Voice 

campaign have attempted to bridge across the different groups on campus and to build 

collaborative efforts. This has proven to be challenging but not impossible. 

Campaign Strategies 

Across the nation, students in the Raise Your Voice campaign found that the campaign 

could be most effective by creating more opportunities for student involvement. Our student 
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panelist from Montana pointed out the opportunities that the campaign offered that were new 

and different in the rural and small town settings of most colleges and universities in Montana. 

Panelists from California felt that students on their campuses were overwhelmed with 

opportunities for engagement and creating more generally only made life more difficult for 

students. 

In California, where the majority of campuses have well established service-learning 

efforts and funded volunteer centers, the campaign focused on two primary objectives: 

• Building a collaborative environment in which students could increase their voice 

through better communications on campus between student leaders and groups and 

• Exploring ways to move more students from direct service into advocacy. 

Both approaches proved to be difficult. Student leaders often lead incredibly full lives with more 

obligations than time. Efforts to get them to allocate time to jointly reflect on their work, share 

ideas with others and explore ways of working together were generally less than enthusiastically 

received. On most campuses we saw a clear split between students committed to direct service 

and those who considered themselves activists. On some campuses this split bordered on open 

hostility toward one another with activists decrying the naiveté of service providers and service 

providers claiming activists did little more than talk. 

Conclusion 

The Raise Your Voice campaign has provided resources to begin to take a close look at the 

status of this generation of students all too often labeled as “apathetic” with little understanding 

of the complexities. The campaign has offered us a chance to dialogue with students, to 

understand their circumstances better, and to see the campus environment and the extent to 
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which is supports or inhibits civic participation. The picture is more complex than we 

envisioned. Large numbers of students are not involved in the life of the democracy and an 

equally large number of students are committed to providing service but not invested in political 

action. But we have found that students do care deeply about the quality of life, justice and 

equity. Yet they feel that their voice does not count and that no one cares what they think about 

the issues. They lack confidence that they can make a difference except though the direct service 

they can provide in their communities. They are deeply cynical about “politics”, casting “politics” 

only as the seedy business of election campaigns, lobbying efforts, and scandals. 

Clearly much needs to be done to engage this generation in full democratic participation. 

The Raise Your Voice campaign can play a critical role in this work, bringing more understanding 

of the work not through the typical process of surveying students and conducting polls but by 

working with students on campuses, engaging them in dialogues, helping them to better 

understand their institutions and by offer them the respect due to America’s most critical 

stakeholders. 

  

Dick Cone is the former director of the University of California’s Joint Educational Project, an 
academically-based service-learning program involving more than 1,500 undergraduates each 
year. 
 
Nick Longo is the national student coordinator for Campus Compact, where he directs the Raise 
Your Voice campaign, an initiative to increase young people’s participation in public life. 



23 

Chapter 3 

“Without intentional and collective thinking at the departmental level, even 

the very best community and civic education experiences will necessarily 

remain episodic, generally disconnected, and tied to the idiosyncratic 

interests of individual faculty.” 
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Creating Engaged Departments: 
Moving Faculty Culture from Private to Public, 

Individual to Collective Focus for the Common Good 
Kevin Kecskes and Amy Spring 

Imagine a student who not only looks to individual faculty mentors within her or his 

major field of study for guidance, but to an entire departmental faculty. S/he sees coherence, a 

clear departmental mission that addresses both intellectual and civic development, faculty 

actively collaborating with each other and with community partners through community-based 

research and active teaching and learning endeavors. S/he sees a place where the lines between 

learner and teacher are blurred, where active experimentation is valued, where making a positive 

contribution to community identified concerns is regularly modeled, expected, and supported. 

There are many opportunities to engage with people—inside and outside the university—in an 

attempt to explore and deepen knowledge, build community, and eventually find a place to make 

change. And, learning is facilitated through both intellectual and applied learning experiences. 

Imagine members of a community organization in a long-term relationship with several, 

perhaps all, members of a department at a college or university. Together, over time, they have 

explored and acknowledge each other’s assets and needs. They understand each other’s mission, 

recognizing that both have much to give and receive from the other. The department chair, in 

association with other senior faculty, annually leads new faculty on a tour of the community 

organization, outlining past, current, and future research projects, highlighting teaching 

collaborations, and hears from senior students in the major as well as from clients of the 

community organization. Community members are regularly invited to departmental meetings 
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to discuss research agendas, in- and out-of-classroom teaching strategies, and student 

development. Faculty regularly visits the community organization. While individual students and 

faculty may move on, the commitment to collaborate and share resources between departmental 

faculty and the community-based organization endures. Community members more fully 

understand the intellectual resources present within the department; the faculty are increasingly 

committed to the financial security and practical needs of their community partners. 

 Imagine, finally, a university department where shared values are transparent, and where 

mutually supportive intellectual and civic goals are actively pursued. A place where community 

engagement is valued and expected; where senior faculty introduce new faculty to collaborative, 

community-based research projects that support student development, capitalize on intellectual 

and practical expertise, and model for everyone the effective processes of public problem solving. 

Imagine that a portion of the department’s critical, discipline-related requirements for the major 

are taught at the community partner organization, by staff members or clients of the 

organization. 

 Is the scenario a stretch for the imagination? There is recent evidence that departmental 

units are beginning to create organizational cultures that support high levels of collaboration; 

sustained partnerships that result in enhanced student learning and public problem solving. 

Increasingly, due to the groundbreaking work of the staff and associates at national Campus 

Compact through their “engaged department project,” and to the hard work of scores of 

departments nationwide, several pieces of this emerging vision have indeed become reality. 
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Potential Disconnects: Faculty Culture and Civic Education 

Faculty culture is largely individualistic. This fact manifests itself in myriad ways, including 

promotion and tenure practices, research and publication techniques, and pedagogical 

approaches. Service- or community-based civic learning techniques require collaboration among 

faculty, students, and community partners. Engaged pedagogies require high levels of 

collaboration and partnership, yet faculty culture is primarily individualistic. This inconsistency 

between strategy and culture limits the effectiveness of engaged pedagogies. Because 

individualism anchors most faculty work life, community-based civic education programs and 

students' community experiences often remain uncoordinated and disconnected (Sax, et al, 2000; 

Sigmon, 1998). Community-based learning experiences remain largely episodic, and lack 

coherence for students and continuity for community entities (Wallace, 2000). Nonetheless, 

research suggests that there is great potential power in community-connected pedagogical 

approaches on student learning and development (Astin, et al, 2000; Vogelgesang and Astin, 

2000). Also, there is widespread agreement that faculty development is a critical element for 

creating sustained community engagement (Holland, 1999; Zlotkowski, 1998). Unless this 

disconnection between the individualized norms of faculty and university culture and the 

collective needs of students and community members involved in community-based civic 

education and service settings is bridged with innovative approaches, these promising 

community-embedded techniques will continue to be of only modest benefit. 
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Increasing Departmental Coherence  

To counter this trend, over two years ago, Portland State University (PSU) was the first 

institution (and, to date, remains one of only two, the other being Miami Dade Community 

College) in the nation to embark on a campus-wide initiative to create “engaged departments.” 

PSU embraced this strategy given our institutional commitment to continue to find effective 

ways to operationalize our university motto: Let Knowledge Serve the City. We also recognize that 

higher education faculty find their intellectual and professional homes in their disciplines, which, 

at the institutional level, are organized into departments or similar academic units. These 

administrative units of discipline-related faculty provide a structure to recruit and select new 

faculty, set policies in accord with disciplinary expectations, negotiate research agendas, develop 

reward systems, establish curriculum, and respond to disciplinary and student priorities 

(Leaming, 1998). Some of the most important issues regarding curricular quality and coherence 

can only be addressed at the departmental level (Battistoni et al, 2003). Without intentional and 

collective thinking at the departmental level, even the very best community and civic education 

experiences will necessarily remain episodic, generally disconnected, and tied to the idiosyncratic 

interests of individual faculty. 

Therefore, in recognition of this centrality of the academic unit, PSU has turned to the 

department as a strategic leverage point for change. PSU’s pilot engaged department initiative has 

had initial success in beginning to elucidate and address the individualistic nature of faculty 

culture. Through qualitative and quantitative assessment data collected from 15 departments 

over the past two years we know that faculty profit greatly from the synergy afforded by 
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developing a departmental learning community with the express purpose of planning and 

implementing curricula that engages students in the major with the community. 

The Strategy/Programmatic Process 

Over the past decade, Portland State University has supported over 200 faculty with small, 

curriculum development mini-grants. This strategy has been very effective to both steadily build 

a cadre of faculty familiar with service-learning, as well as to enhance community-university 

partnership development overall. However, some faculty noted that this initiative unwittingly 

created unhealthy competition between individuals as well as created an incentive system where 

faculty’s individualized interests were encouraged. Thus, the Center for Academic Excellence 

decided to stop offering these individualized mini-grants, and made larger, departmental 

engagement grants available in their place. Shifting to a departmental incentive strategy 

encourages faculty within departmental units to work together, and provides funds to help 

support the development of a sustainable, departmental infrastructure for ongoing engagement. 

Facilitating the departmental engagement activities required the Center for Academic 

Excellence to implement the following programmatic elements: 

• Campus-wide distribution of request for proposal. 

• Competitive, peer-reviewed selection process. 

• Completion of a planning document: Selected departments were required to complete a 
civic engagement departmental planning document. The document used was modified 
from the one used by national Campus Compact for the departmental engagement 
institutes. 

• Monthly inter-departmental group discussion sessions with identified topics: Monthly 
meeting topics included: 
1. Discussion/clarification of terms 
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2. Strategizing barriers and facilitators for engagement 
3. Discussing curricular change related to engagement 
4. Engaging others in the department 
5. Assessment 
6. Related scholarship (of teaching and of community engagement) 

• Individual department consultation: Staff met monthly with individual departmental 
teams to monitor progress, answer questions, facilitate new contacts and networking, and 
provide resources. 

• Material resources provided: These included the Campus Compact Monographs on Civic 
Engagement (Battistoni, 2002), Assessment of Service-Learning and Civic Engagement 
(Gelmon et al., 2001), and Syllabus Construction (Heffernan, 2000), as well as the special 
issue of the Michigan Journal of Community Service Learning on service-learning research 
(Howard, Gelmon and Giles, 2000). If there was a relevant disciplinary monograph in the 
AAHE Service-Learning series, this was also provided. 

• An end of the year campus-wide event: Academic units involved in the departmental 
engagement program were able to disseminate and celebrate their project outcomes. 

The Departmental Approach: So What for Students, Faculty, and Communities? 

For students, the benefits of a collectively-articulated departmental vision and 

implementation of civic and community-based education can be substantial. A constructivist 

model, starting in the freshman year with modest and closely guided community-based activities, 

and building toward more complex community learning activities in the upper-class and 

graduate years can help make departmental values transparent, provide opportunities for 

students to see those values in action, prepare students by focusing instructional time on the skills 

needed to practice the acts of civic engagement, provide professional mentoring and networking 

opportunities for the community, elucidate the connection between theoretical and practical 

disciplinary concepts, facilitate student leadership, help build community among students (and 

faculty), and provide increased opportunities for undergraduate (applied) research to the benefit 

of community partners. 
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For faculty, the benefits of participating in an “engaged department” initiative can 

include: opportunities to participate in an interdepartmental and cross-institutional 

faculty/community/student learning community cohort; increase creativity, collegiality, and 

collaboration; provide mentoring opportunities within the learning community cohort; allow for 

the development or refinement of common departmental values, goals, and techniques and 

measures of success; increase commitment to community partnerships; creation of new standards 

of excellence within the department and its associated discipline with respect to the scholarship of 

engagement; and bring greater focus to the curricular objectives set for students. 

For community-based partners, working collectively with a university department and its 

students can provide an opportunity for the community organization to co-develop reciprocal 

learning and service objectives that can be sustained over time. This can both mitigate the 

challenges of unclear and uneven commitment to the organization by students and faculty over 

time, as well as proactively provide for increased dialogue and creative learning, service, research 

and other scholarly opportunities. Community members can have enhanced opportunities for 

teaching and sharing of community-based knowledge so that this “non-traditional” expertise will 

eventually be better understood and valued. Finally, sustained access to departmental expertise 

will assist the community organization to accomplish its organizational mission, as well as 

provide access to a trained workforce of graduating students. 

Emerging Research Results 

National Campus Compact has been supporting departmental engagement institutes 

throughout the country for the past several years. The Corporation for National and Community 
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Service (CNCS) provided Portland State University with grant funds to support the departmental 

engagement initiative described in this paper. Staff at national Campus Compact, CNCS, 

Portland State University, and others have a collective hope and vision for department 

engagement as a strategy to increase engagement quality and quantity on of 

community/university partnerships. In an effort to determine if our vision and hopes are 

becoming manifest here at PSU, we conducted focus group interviews with all participating 

departments. Following is a summary of findings, and a set of programmatic recommendations 

from the faculty participants. 

Summary of Findings 

• Curricular changes takes time. 
• Institutional support is critical. 
• Like people and institutions, departments each operate in their own climate and contexts. 

Recognizing, affirming, and building from that foundation is ESSENTIAL. 
• Therefore, flexibility, adaptability, and creativity are more important than proposing a 

“template” approach. 
• Even if all faculty are not adopters of service-learning, this effort enhances individual and 

departmental familiarity with service-learning. 
• Central Office support is critical. 
• Leadership involvement is critical. 
• Recognition of efforts is important, and can be a great learning environment. 
• Promotion of institutional vision and mission can increase commitment and broaden 

understanding.After two years of institution-wide implementation, we now see emerging 
a continuum of departmental level engagement, from a barely aggregated set of individual 
faculty efforts, on the one end of the scale, to… 

• The emergence of groundbreaking collective thinking, planning, and action on the other 
end of the continuum. 

Summary of Participant Reflections 

• The departmental engagement grant allowed participants to initiate a departmental 
discussion about engagement that includes service-learning but is not exclusive to service-
learning. This discussion was met with a lot of enthusiasm and interest. As a result CAE 
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staff were able to provide increased and focused resources to support the department’s 
faculty in this work. 

• Collaborative approach was helpful, increased confidence, increased departmental 
interest, became easier for people in department to talk with other disciplinary colleagues, 
identified others in department who were moderately interested. 

• Identifying and working with a graduate student was very helpful. 
• Monthly interdisciplinary meetings were helpful. 
• Having a unifying theme for our work helped faculty and students understand the kinds 

of engagement we are exploring. 
• Doing this project allows a team of faculty to work together on a similar project. This 

makes it more fun and allows us to accomplish much more than we would have 
otherwise. 

• People were excited and surprised to find out how much actual CBL work was already 
going on in their department, and university-wide. 

• Participants enjoyed developing and sharing their definitions of civic engagement. 
• Student learning was definitely enhanced. 
• Internships may be an excellent leverage point—perhaps a way to focus on graduate level 

involvement. 

Summary of Programmatic Recommendations 

• Community partners need to be more formally integrated into this work. Doing so will 
improve outcomes and serve to deepen relationships with partners. 

• Elongating the project time frame will be very helpful. 
• The once a month meetings as an entire group is a good idea in concept because it 

facilitates an inter-disciplinary exchange. Having teams prepare specific topics in advance 
of the meeting is helpful. 

• Structure monthly meetings around common themes to accentuate synergy. 
• Use stories to convey messages; technique: write, pair up, tell story, discern themes, and 

share with larger group. 
• Consider having groups provide abstracts of their work/effort/goals…early in the group 

process. 
• Let group members come up with self-imposed timelines and what elements they 

agree/offer to report out “by next meeting.” 
• Two years of funding would help the department work the first year on planning and 

nurturing interest among departmental colleagues and the second year would provide 
support for the actual course offerings and other department-level activities. 
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Conclusion 

Portland State University has advanced its efforts to institutionalize community 

engagement by employing a variety of programmatic strategies over the past decade. Initial 

campus efforts focused on supporting individual faculty across campus to propose and offer 

community-based learning courses. For a number of reasons, individual faculty response was 

great and has resulted in hundreds of community-based learning courses being offered 

throughout the years. Efforts were concomitantly initiated that encouraged and supported multi-

disciplinary teams of faculty and students to plan and implement inter-disciplinary service- 

learning courses. This effort too brought great response and as a result there are hundreds of 

community-based learning courses offered every year in the General Education mandatory 

undergraduate curriculum. In an effort to continue to deepen and expand the community 

engagement activities on campus, PSU decided to focus its most recent programmatic efforts on 

organizing, facilitating, and assessing a departmental engagement initiative. This strategy has 

shown some initial promise, yet is still relatively young and not without challenges. Since 

departments are organizational and disciplinary homes for faculty and students, they can serve as 

a powerful organizing vehicle for expanding community engagement activities. Cultures in 

departments are well established and thus our initial efforts to focus the collective energy of 

faculty, students, and community partners for community engagement at the departmental level 

remains a work in progress. 
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Appendix 

Project Synopses of Participating Departments 

The following academic units received awards ranging from $2,100 to $8,700 
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2001-2002 Engaged Departments 

School of Business Administration 
In this project, the team served as a link between the University, industry partners, and the K-12 
education community. They worked with several constituencies to develop and deliver a training 
program to facilitate elementary students in channeling their innovativeness in socially 
constructive ways. This project resulted in the development of several community-based learning 
courses where PSU School of Business Administration students worked with K-12 students in the 
development of creative thinking that enhances job performance and satisfaction. Talya Bauer, 
Jeremy Short, and Pamela Teirney 
 
School of Community Health 
This team identified the following goals for their project: Goal 1) increase student awareness of 
and involvement with community-based organizations; Goal 2) enhance students commitment 
to service; Goal 3) improve faculty understanding of the concepts and strengths of community-
based learning by organizing departmental “brownbag” discussions and committee meetings that 
will focus on community-based engagement; Goal 4) stimulate faculty's community-based 
scholarship; and Goal 5) develop strong community-university relationships with community 
partners and the School of Community Health. These goals were met by this team. Stephanie 
Farquhar, Elizabeth Kutza, Leslie McBride, and Yvonne Michael 
 
English Department 
This team initiated a number of specific projects. They enhanced their departmental resources 
that support faculty and student engagement by establishing a database of possible community 
partners, organized a library of educational articles and books, sample syllabi, sample 
community-based projects, and developed a list of agencies that have been known to fund 
community-based education. This team also hosted visits from nationally recognized speakers 
who addressed ways in which literary studies and writing have been integrated into community-
based projects. They facilitated mentoring relationships between faculty who are experienced and 
inexperienced with community-based learning. This project will result in the development of 
four new community-based learning courses in English. Susan Danielson, Mary Seitz, Elizabeth 
McNabb, Hildy Miller, and Maude Hines 
 
Department of Mathematical Sciences 
The Early Field Experiences in Mathematics Program provided a structured opportunity for 
students to become involved in K-12 classroom and after school programs. The Early Field 
Experiences in Mathematics Program provided volunteer experiences, as well as course credit, for 
prospective elementary, middle, and secondary mathematics teachers in the local schools. This 
team developed a structured program for field experiences in mathematics for prospective 
teachers by developing a two course sequence that prepares and supports for successful 
engagement in K-12 school settings. Jeanette Palmiter, Karen Morrongelle, Joe Ediger, Keith 
Leatham, and Steve BlaI 



Creating Engaged Departments: Moving Faculty Culture from 
Private to Public, Individual to Collective Focus for the Common Good 

 Sixth Annual Continuums of Service Conference 
Service-Learning in Challenging Times: Contexts and Crossroads 

37 

Department of Psychology 
This team used the resources of the grant to systematically study how to match the department’s 
community engagement goals to the training needs of the Portland community. The department 
supports several community-university partnership activities. They also have a long tradition to 
encouraging students to engage in internships. These activities are not well-coordinated and are 
often run on an ad hoc basis which has been identified as problematic for students and the 
department's community partners. The team studied the needs of the current student population 
and the Portland community in order to formalize their internship program and develop 
strategies for streamlining the department's engagement activities. Robert Sinclari, Eric 
Mankowski, and Gabriela Martorell 
 
University Studies 
University Studies has a long history of engaging students and faculty in community-based 
education. This project intentionally addressed the critical struggles experienced at the Freshman 
Inquiry level so that quality community-based learning experiences can be ensured. This team 
engaged 10 FRINQ faculty in developing high-quality, comprehensive community-based learning 
courses across multiple themes. The quality of these courses was facilitated by providing support 
for the creation of syllabi with clear connections between service and course content, providing 
support for student preparation and orientation prior to engaging in community setting, 
providing faculty resources to enhance reflective strategies, and engaging faculty teaching these 
community-based learning courses in assessment. Phil Jenks, Seanna Kerrigan, and Judy Patton 
 
Urban Studies and Planning 
This project engaged in the exploration and development of an integrated approach to offering 
community-based research and instruction in the area of sustainable development. Specifically, 
this team integrated and broadened the ongoing research of their Community Environmental 
Services unit with increased student participation and course support for both undergraduate 
degree major Community Development and graduate degree Masters of Urban Studies and 
Planning. Barry Messer, Michael Fogerty, Dan Blue, and Connie Ozawa 
 
2002-2003 Engaged Departments 
 
Department of Architecture 
This project involved developing, in collaboration with area high schools, an architectural 
curriculum for high school students. It built upon a pilot program the department currently had 
underway in cooperation with a magnet high school in Beaverton. Class activities help to 
demonstrate and instill in high school students values concerning visual literacy, livable 
communities and care of the built environment. This project resulted in a curricular manual, 
lesson plans, and educational resources for further use and testing in metropolitan area high 
schools. Participating members include L. Rudolph Barton, Nikola Boscanin, and Clive Knights. 
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Department of Art 
This team focused on the development of community-based learning as a regular part of the 
academic content and expectations for students across departmental curricula as they 
purposefully integrated community-based work into teaching and scholarship. This project is 
based on a student-directed model that used existing student groups to help identify germane 
community and social issues to address and then capitalized on the strengths of the department 
by locating the investigation of these issues within regular course structure. They accompanied 
their regular course offerings with companion workshops taught by community members and 
visiting artists with specialization in community collaborations. Participating members include 
Susan Agre-Kippenhan. Horia Boboia, Isaac Shamsud Din, Bill LePore, and Daniel Pirofsky. 

Department of Applied Linguistics 
The Community ESL Project, co-managed by the Leaders Roundtable and PSU, addressed the 
ever-growing need for adult ESL classes at public schools which serve minority students. A 
practicum course was designed by PSU where students earn academic credit teaching ESL classes 
to adults at Portland Public Schools. The practicum provides many PSU students with valuable 
hands-on teaching experience and at the same time, non-native English speaking adults have 
been given the opportunity to study the language of their adopted country and thereby 
participate more fully in their communities. This team used the Department Engagement 
resources to expand the project and to increase both the number of students who can practice 
teaching in this setting and the number of immigrants who can receive English language training. 
Participating members include Lena Koessler, Kathryn Long, Brian Lynch, Judy Reed, and Maxine 
Thompson from the Leaders Roundtable. 

Child and Family Studies Program 
This project involved revising the Child and Family Studies (CFS) Program practicum 
requirements and creating several new community-based courses. Goals included: 1) developing 
an enhanced system network for working with selected on-going community practicum sites; and 
2) developing an assessment plan to evaluate the achievement of the CFS Program goals through 
community-based and practicum learning experiences. Participating members include Ellie 
Justice, Lola Lawson, Carol Morgaine, and Michael Taylor. 

Graduate School of Education, Department of Educational Policy, Foundations, and 
Administrative Studies 
This project involved integrating and building upon established individual faculty members’ 
engagement in community-based teaching and scholarship in order to develop a more 
collaborative effort that will engage a broader spectrum of the department. The two interrelated 
goals are: 1) conduct an audit of the CBL courses they currently offer; and 2) sustain and further 
develop the dialogue to identify other ways in which faculty can collaborate to expand 
departmental community-based teaching and scholarship. EPFA directly engaged schools and 
post-secondary institutions in community-based partnerships that involved their department as a 
unit. Participating members include Tom Chenoweth, Christine Cress, William Greenfield, and 
Dilafruz Williams. 
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Department of English 
This team provided ongoing support and acknowledgment of their department’s integration of 
community-based learning into traditional literacy and writing courses. In doing this, they: 1) 
expanded their database including resources of key collections, journal articles, community-
based website lists, and exemplary syllabi from community-based learning courses in English 
Literature and Composition in other institutions; 2) developed community-based learning course 
proposals; 3) assessed the impact of their departmental engagement program; 4) assessed and 
revised the new 2003-2004 community-based learning courses; and 5) drafted a collaborative 
article on opportunities and barriers to community-based learning in literature and writing 
courses. Participating members include Carol Burnell, Sue Danielson, Greg Jacobs, Kate Hengerer, 
Maude Hines, Hildy Miller, Mary Seitz and Beth Stafford. 

Department of Foreign Languages and Literatures 
Spanish majors and minors at PSU regularly seek out community-based learning opportunities as 
vehicles for using their language skills in a real-world setting. This project was an effort to 
coordinate student learning goals with Latino community needs. Goals for this project were: 1) 
provide PSU students meaningful discipline-specific community engagement; and 2) create an 
interactive website for use by teachers in Portland Public Schools to support their video language 
program. Participating members include Eva Nunez-Mendez, DeLys Ostlund, Sandra Rosengrant, 
Robert Sanders, Ines Warnock, Manya Wubbold and Mark Wubbold. 

Department of Physics 
This project focused on serving non-traditional applied technology students. The team worked 
on three distinct yet interconnected sub-projects: 1) designing and delivering a summer course 
on advanced materials characterization techniques with emphasis on non-traditional 
undergraduate students and technical personnel in local industries; 2) fostering the participation 
of PSU graduate students in the development of cutting edge technologies and dissemination of 
knowledge at local high schools; 3) creating the “physics outreach” newsletter as the medium that 
ensures departmental engagement project coherency. Participating members include Jun Jiao, 
Andres La Rosa, Peter Moeck and Pavel Smejtek. 

Department of Psychology 
This project had the following outcomes: 1) developed criteria and assessment materials for the 
evaluation of CBLs and practica at the undergraduate level that will aid in the ongoing 
development of CBL classes and practica across the department; 2) developed a framework and 
methods for assessing the department’s graduate-level community research and learning 
experiences; 3) provided a framework for the assessment of student learning in terms of 
community and applied experiences as students progress through the undergraduate psychology 
curriculum; and 4) informed and improved not just the quality of the student experience, but 
also that of community partner, helping to sustain long-term community relationships. 
Participating members include Sherwin Davidson, Leslie Hammer, Robert Sinclair, and Donald 
Truxillo. 
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Office of University Studies, Freshman Inquiry 
This project involved the following outcomes: 1) developed comprehensive, practical materials 
(i.e. starter kits and start-up project templates) to assist all FRINQ faculty in the expansion of 
their community contacts and early initiation of projects; 2) assessed faculty and student levels of 
community interest and activity in order to provide an overall picture of community engagement 
and to measure student attitudes in the area; 3) acquired equipment for connective community 
projects (i.e. photojournalism projects) and student field trips; and 4) provided opportunities for 
faculty and students to have broad exposure to community speakers, panels, and forums. 
Participating members include Christopher Carrey, Jeff Gerwing, Philip Jenks, Sukhwant Jhaj, Yves 
Labissierre, Victoria Parker, and William Smith. 

School of Urban Studies and Planning 
This team developed a mechanism to place interns in several key positions within public agencies 
and at PSU to focus on expanding public sector involvement in sustainable practices. The project 
outcomes include: 1) expanded sponsored internships by developing three partnership 
agreements with a public, a non-profit and a private organization within the community in the 
fields of responsible resource management and sustainable practices for both the undergraduate 
and graduate program; 2) expansion and support of existing community-based components 
within courses at the undergraduate and graduate levels; and 3) developed and implemented a 
strategic plan for community partnership development and support in the area of sustainable 
regions and communities. Participating members include Dan Blue, Michael Fogarty, Steve 
Johnson, Loren Lutzenheiser, Barry Messer, and Richard White. 

Women’s Studies Program 
This project’s four main outcomes: 1) inform and extend departmental assessment processes in 
relation to the learning goals of preparing students for active citizenship and building awareness 
of difference/power; 2) developed curricular modules and assessment tools for the modules that 
allow the department to assess student learning in their community-based practice, while also 
identifying key ways that issues of difference and power arise in community-based learning 
projects; 3) developed faculty skills to prepare students to be more self-reflective about their own 
position in community-based projects, to respond effectively in the classroom when students fail 
to respect or misunderstand one another because of issues of difference/power, to create 
community-based learning assignments that are centered on teaching students about issues of 
difference/power, and to give voice and authority to community people who are part of the 
learning project; and 4) revised the Women’s Studies core curriculum to better integrate issues of 
difference/power into community-based learning projects. Participating members include 
Johanna Brenner, Wendy Cutler, Patti Duncan, and Ann Mussey. 

Facilitation/Coordination 
Sherril Gelmon, Amy Spring, Kevin Kecskes 



Creating Engaged Departments: Moving Faculty Culture from 
Private to Public, Individual to Collective Focus for the Common Good 

 Sixth Annual Continuums of Service Conference 
Service-Learning in Challenging Times: Contexts and Crossroads 

41 

  

Kevin Kecskes is the Director of Community-University Partnerships for Learning with the 
Center for Academic Excellence at Portland State University, where he oversees faculty and 
departmental development for community engagement, as well as institutional civic engagement 
initiatives and events. 
 
Amy Spring is the Assistant Director of Community-University Partnerships for Learning with 
the Center for Academic Excellence at Portland State University, where she facilitates campus-
community partnership development, and delivers training and technical assistance to faculty, 
departments, students, and community-based organizations. 
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Chapter 4 

“In challenging political and economic times, it is the strong personal 

commitment of individuals involved in service-learning and the stories we 

share that will carry the field forward.” 
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Tapping Personal Stories to Sustain the Service-Learning Movement 
Celine Fitzmaurice and Betsy Warriner 

Why Storytelling? 

At the heart of the service-learning movement are faculty, community service directors, 

community partners, administrators, students, and community members who engage in this 

work because we believe it contributes to a better world. Many of us can point to a particular life 

experience which first nurtured our curiosity or our commitment to a social or environmental 

issue. As service-learning practitioners, we have witnessed powerful alliances grow through 

individuals’ telling their personal stories and discovering common interests with others in the 

field. Many stories emerge from reflection or dialogue that elicits individual connections to the 

issues being addressed through service-learning. In challenging political and economic times, it is 

the strong personal commitment of individuals involved in service-learning and the stories we 

share that will carry the field forward. 

We believe that storytelling as a service-learning methodology serves two purposes: it 

enhances learning and it supports relationship-building. The storytelling methodology applies 

both to pedagogy and to partnerships, two key elements of service-learning. In this paper, we 

provide storytelling examples that support learning and partnership-building. We also include 

some suggestions for measuring storytelling outcomes. We all can bring legitimacy to storytelling, 

which is so central to service-learning, by pursuing concrete means of demonstrating the impact 

of this methodology on students’ learning and on sustainable partnerships. 
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The Use of Story in Social Change  

Our inspiration to address the topic of storytelling within the service-learning field grew 

out of recognition that social change agents have found storytelling to be a powerful tool. Saul 

Alinsky, founder of the Industrial Areas Foundation (IAF), a successful broad-based organizing 

movement continuing since the 1960s, believed that relationship-building, combined with the 

identification of common “self-interests,” was the most powerful strategy for mobilizing people 

around a shared cause. Over and over, IAF organizers have nurtured relationships within 

disenfranchised communities, encouraged people to tell their stories, and helped people form 

alliances around common concerns. Using this strategy, they have brokered significant labor 

agreements, secured affordable housing, and mediated severe interracial tensions in urban 

communities. In his book, Soul of a Citizen: Living with Conviction in a Cynical Time, Paul Loeb 

tells the stories of dozens of ordinary people who have taken steps to address an issue they cared 

about (Loeb, 1999). Through these stories, Loeb hopes to inspire other ordinary people to 

overcome their fear or sense of helplessness and to act upon their convictions. Robert Coles also 

uses stories to generate and inform action for social change. In The Call of Service: A Witness to 

Idealism, he tells stories of students’ service, and he explores the interface between the stories of 

literature and students’ experience of service and social action (Coles, 1993). The authors of this 

paper have utilized stories from both of these books to illustrate the role of storytelling in service-

learning. 

Storytelling Strategies for Service-Learning 

As we grew to recognize the power of storytelling in securing or deepening peoples’ 

commitment to service-learning work, we began to notice and develop strategies for 
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incorporating story into our work with various stakeholders. We believe that storytelling 

strategies are effective with all service-learning constituent groups. Some examples of these 

strategies follow. 

With Faculty: 

When encouraging faculty to initiate service-learning courses, it is helpful to ask them to 

talk about their hopes for their courses and about their experiences with community 

involvement. One of our colleagues at Portland State University is a faculty member in the 

sciences who serves on the board of a local environmental justice action group. Her research in 

the area of air quality has been central to her scholarship but her membership on the 

environmental justice board had little bearing on her academic life. As she talked about her work 

with the environmental justice group, colleagues urged her to explore the service-learning field. 

Those conversations eventually led her to a service-learning conference where she discovered a 

natural way to combine her academic and community work. Students in her Environmental 

Justice course now explore concepts of environmental racism, become immersed in culturally 

diverse and economically poor neighborhoods of North Portland, and work on a number of 

projects for the environmental justice action group where she is a member. Like this colleague, 

many faculty are drawn to service-learning through sharing their stories and seeing the linkages 

with community-based pedagogy. 

On the other hand, many have been inspired to try service-learning through hearing the 

stories that experienced faculty share about their ongoing service-learning work. These stories, 

whether told person-to-person or shared through workshop presentations, encourage other 

faculty members to experiment with service-learning. At Portland Community College, we have 
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included some of these stories on our service-learning web page (www.spot.pcc.edu/slp). On this 

web page, faculty share how they structure their courses, what they have observed in their 

students’ experiences, and what they have learned about what works and what does not work 

well. Faculty teach each other through their experiences. 

One method of evaluating storytelling in faculty outreach is to survey faculty on what has 

motivated them to engage in service-learning. Survey response options would include 

opportunities to link their own stories to service-learning possibilities, as well as to hear stories 

told by other faculty. 

With Students: 

At the beginning of a service-learning class or service program, we can invite students to 

reflect on connections between their own lives and the issues being addressed. A few years ago, 

Celine led a University of Portland alternative spring break program focused on migrant farm 

worker issues in Oregon. On the first night, students gathered to take an immigration quiz, view 

a film about US immigration history and prepare for the week ahead. During this gathering, 

students shared their own immigration stories with the larger group. One of the participants 

revealed that he was born in China and moved to the United States at a young age—a fact that 

was previously unknown to even his close friends and co-workers. This revelation took the group 

by surprise and altered their perceptions of the student and other immigrants they met during 

the program. The student brought important perspectives to the remaining reflection sessions, 

and other participants looked to him as an important voice on the topic of immigration policy. 

In the end, we believe the immigration storytelling session led students to look more critically at 

immigrant stereotypes and the many perspectives surrounding migrant farm worker debates. 


